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Academic Use of Forums in eLearning - Perceptions, Findings and Truths 
Kuldeep Nagi67 

Abstract 

 Forums or threaded discussions are one of the most commonly used tools in online 
teaching. They provide a facility for asynchronous discussion on a particular topic or issue 
over an extended period of time. Students enrolled in eLearning courses are able to reflect 
upon their ideas before sharing them with others. eLearning is gradually becoming an 
alternate way of study for most young people who prefer to use the Internet, portable devices 
and digital media. While eLearning offers many advantages, it is often seen as faceless media 
that does very little to enhance social interaction, discussion or collaboration. Online 
interaction in eLearning courses becomes more restrained in countries where educational 
systems fail to prepare students to asking questions or sharing their ideas. This paper 
discusses tools for online communication, paying particular attention to the use of forums 
provided within a Learning Management System (LMS). This paper shares few perceptions, 
truths and findings about forums based on the data derived from Moodle “Reports” and logs 
of 4 online courses offered in a Information and Communication Technology (ICT) program 
at a local university. It evaluates the use of forums in terms of educational pedagogy and its 
advantages and limitations in a cultural context. This paper will be of use to those who value 
the forums as collaborative communication tool in virtual learning environments and how 
their usage could be measured and enhanced. 
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Introduction: Perception and Truth about Forums 

It is quite often mentioned that many students are reluctant to actively participate in 
face to face (F2F) class for any number of reasons. One of the important distinctions between 
F2F teaching and online learning is that online forums are much easier to instigate and 
manage.  There is wide spread acceptance of the facts that online forums enhance 
engagement through new prompts, enables more student participation, thus providing every 
student broader and more diverse range of perspectives  (Newman, Webb & Cochrane, 
2009).  

 There are many tools and technologies which are being effectively employed to 
promote asynchronous discussions in eLearning courses. A few collaborative tools such as 
emails and discussion forums are quite common. Although many Learning Management 
Systems (LMSs) include facilities to upload and share documents, email is often used for 
informal, behind the scenes exchanges of ideas and resources in support of group work. 
Electronic mails, in their simplest use, provide a speedier version of traditional 
correspondence courses that are now extinct. More typically, emails are quite frequently used 
for teacher-to-student and student-to-student exchanges. Google’s Gmail and Microsoft’s 
Outlook can also be used to send emails to large groups along with attachments. In this new 
decade personal email exchanges are gradually being replaced by various new social media 
such as Facebook, Google+, LinkedIn, Twitter and a host of other mobile application such as 
Skype, Line, Whatsapp and Viber.  
 Discussion forums have become an integral part of eLearning courses as they provide 
a mechanism for discussion on specific topics as well as informal asynchronously exchanges 
over time-days, weeks and months. Moodle is a LMS built by the Moodle project led and 
coordinated by Australian company of 30 developers.  Moodle forums has many built in 
features to attach documents, provide web links or uniform resource locators (URLs), or send 
email notifications when new posts are added. Threaded discussion in forums are typically 
indexed and organized so that the exchange of messages and responses are easily found. 
Common ways to group or sort postings are by date, title, author, group, or by specific topics 
initiated by the instructor or other participants. Very often, threaded discussions are 
expandable and collapsible to allow participants to manage the number of posts shown on 
their screen at once and to facilitate easy browsing groups of posts. Discussion forums can be 
extremely effective because there is a great deal of sharing of perspectives and insights 
among students. However, the challenge for the instructors is to encourage the right amount 
and type of forum participation so that learning is enhanced. Important pros and cons of using 
forums in eLearning classes are listed in Table 1. 
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Table 1: Pros and Cons of Forums 

 
 

In F2F classes, questions are almost always posed, sometimes repeatedly, to the 
instructor, unnecessarily tying up their time. In large classes questions and answer sessions 
are negligible. On the other hand, in online forums students often answer each other’s 
questions with little or no prompting from the instructor. 

Race and gender-based bias can often creep into F2F classes more easily than it can 
into online forums. In a forum, the only distinguishing characteristic from which race and/or 
gender might be drawn from is the participant's name. In forums, the bias often exhibited 
towards minorities and women in F2F classes is reduced, resulting in a more congenial 
environment. 

The primary aim of this paper is to explore academic use of forums in eLearning and 
share important perceptions, findings and truths with the help of a limited amount of data 
collected from 4 online ICT courses using LMS logs; a secondary aim of this small study is 
to explore reasons for student’s limited participation in the forums and whether this might be 
due to affective factors such as level of proficiency in English language, cultural issues, 
forum fatigue or insufficiently developed autonomy in eLearning courses.  

Literature Review 
 The Internet has greatly expanded the scope of learning in educational institutions. 
elearning has become an alternative to F2F teaching because of its capacity to enable 
synchronous and asynchronous communication in text, voice, and video, as well as providing 
a wealth of online resources instantly accessible to anyone, from anywhere at any time. A 
host of studies have shown that most forums used in eLearning courses are usually reflective 
in nature. 

Purpose Pros of Forums Cons of Forums
Instructor-Student Questions and answers are available to Dependent on records/logs 
Communication others ensures all information is equally to read postings email tends to

shared permanent record of all postings  be more readily accessed

Student-Student Group logs gives a convenient place for In addition to the  above- language
Communication collaborative work confidence can be a barrier

Students learn from each other just hanging out can be difficult to
accessible at any time if participation is mandatory
Threads of discussion are clear
contributions can be composed and 
well tuned before posting

Personal One can provide a personal log to be Forums are a public space for all
contributions used as a diary some LMSs can provide  an students of the course

anonymous forum if participation is mandatory

Assessment Archive of all contributions for assessing Requirements for assessment must 
 discussion  can be closed on a scheduled  date be clearly stated can be difficult to

 determine the authenticity of participants
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 They force students to read other’s perspectives and carefully consider a response. It 
is also true that the social aspects of the F2F teaching and learning are very intimidating for 
many students, especially for English as a Second Language (ESL) speakers or students 
whose mother tongue is not English. In addition, to lack of proficiency in English language 
new students in most classes and especially those who are simply shy or quiet simply avoid 
any direct communication. Online forums offer such individuals a tool through which they 
can actively participate without the overwhelming anxiety they may feel with many sets of 
eyes on them in a F2F environment. Online forums provide students in such classes with a 
tool through which conversations may take place more easily. Because there is a greater 
propensity for students to interact with one another in a forum than there is in an F2F setting, 
class community is often shown to be enhanced. Positive growth in class community is 
reflected through a sense of bonding with other students, a higher degree of trust among 
students, an increased number of inquiries and questions between students and the instructor, 
and a general sense that the forums are valuable tools in meeting the students needs (Rovai, 
2000). As students reflect upon what they want to write in a forum, they often integrate their 
research, course materials and tasks with which they are familiar. This occurs much more 
easily in forum postings than in F2F discussions, largely because of the extra time most 
students have to think about their responses. 

 Let us look at a few more studies which have explored other truths about the use 
forums in eLearning. According to Kubala (1998) and Kassop (2003) forums are an active 
method of learning when contrasted with the F2F lecture model which is much more passive. 
According these researchers active learning is more powerful than passive learning in getting 
students to learn, retain, and apply course content to novel and practical situations. This 
active engagement with course content gives students an enhanced sense of empowerment, 
ultimately leading to enhanced interest, motivation, engagement and participation. 
Conceptualizing student’s communication skills within online forums shifts the focus from 
individuals to collaboration and highlights the need for language proficiency and skills for 
clear communication. Although this author did not explore the issues of English language 
proficiency in students but is one of the key unknown variable in this study. Drawing on 
Jenkins’ (2006) notion of “participation” in a common virtual space, Hauck (2010) has 
suggested that the ability to collaborate online is best developed through working together to 
complete difficult tasks which will lead to creating and sharing new knowledge. Cormier and 
Siemens (2010) emphasize that “the communication and comments are what the online 
courses are all about.” According to Pegrum (2009) “one could therefore argue that 
participation in forums emerges as both the means and the end of learning and it offers an 
ideal environment for self-determined students to come along for the ride and develop 
required participatory communication skills.”  

 Considerable research has also been done in various eLearning platforms and a 
majority of them indicate that effective use of forums results in greater cognitive and 
exploratory learning (Haggerty, Schneberger & Carr, 2001). According to Kassop (2003) and 
Rovai (2004) forums lead to increased student-to-student conversations and collaborations. 
Other researchers have indicated that use of forums result in more developed critical thinking 
skills (Collison, Elbaum, Haavind, & Tinker, 2000).  Findings of Eklund & Eklund (1996) 
and Shapley (2000) also indicate that forums do help in cultivating better communication 
skills. A few more research studies conducted by Hiltz & Wellman (1997), Markel (2001) 
and Sullivan (2002) also concluded that proper use of forums leads to an enhanced sense of 
race and gender-based equality into online class community. It is worth noting that majority 
of studies cited in this paper are conducted in countries where participants are native speakers 
and where the medium of instruction (MOI) in educational institution is also English.  
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 On the other hand, this small scale study was conducted in Bangkok, Thailand, where 
majority of educational institutions do not use English as the MOI. It is just not a perception 
but a truth that English language is not widely used outside the Thai classrooms or in the 
society. This author raised the issues of MOI in Thai educational institutions in an article 
titled “English-language improvement in Thailand: hype or a necessity” published in The 
Nation Newspaper (Nagi, 2012). Needleless to repeat that a small sample size of 18 students 
used in this study is not enough to generalize the outcomes. However, it attempts to provide 
an insight into the issues of MOI as well as futility of participating in another forum when 
most Thai students are heavily engaged in social media in their own native language.  

Research Methodology 
 Moodle is an open source learning platform that helps instructors create effective 
online teaching and learning experiences in a collaborative and private environment. It is 
freely available for download and can be customized to meet the needs of a particular 
institution for online training and education. As shown in Figure 1 the Moodle is widely used 
as a platform for hosting eLearning courses. For exploring the use of forums in eLearning 
courses a tool called “Report” was used. All 18 students enrolled in 4 courses were Thai 
natives. They were enrolled in 4 eLearning ICT courses with a variety of topics ranging from 
Computer System Organization, eCommerce to Information Security. As mentioned earlier, 
since the MOI in most Thai schools and college is not English, it is safe to presume that 
reading, writing and communication skills of students were not at par with native speakers.  

 These days a wide variety of terms are used for sharing information in online 
discussions. A web board, a bulletin board, a forum and a discussion forum implies the same 
thing. It is a shared space where users post messages called “posts” to be viewed by others. In 
an eLearning course instructors and students use this tool for communication.  It is similar to 
an email exchanges except that the forum posts usually do not come into email inbox. The 
discussions are stored in the LMS and teachers and students typically need to log-on to the 
services to read or contribute to the discussion. However, these days many LMSs that are 
being used for hosting eLearning courses allow students to subscribe to a particular forum in 
order to receive copies of posted messages in their email inboxes. Moodle provides this 
feature to notify and prompt students so that can log-in and interact with the class.  

Moodle Reports 
 In the case of Moodle, the instructor of an eLearning course can use “Reports” 
available under Course Administration tool to gauge how students are participating in 
various class activities including forums. More importantly, “Reports” can show which 
student did not participate in a particular activity, such as, an assignment, quiz or the forum. 
The night before the lecture the instructors can send out an email via News Forums about an 
upcoming task or event. Such postings alert students about an upcoming event or an activity. 
Instructors can also use “Reports” to gauge when students are logging into the course the 
most. For instance, say Sundays will always have twice as many views of the forums as 
compared to Tuesdays.  

 The purpose of this paper is not to show or discuss the details of how “Reports” 
(Figure 1) can be used as a powerful tracking tool in eLearning courses. The main objective 
is to show that in eLearning courses where the MOI is English the students whose English 
language skills are limited tend to avoid forums a tool for communication. Most Thai 
students succeed in passing the eLearning courses with or without participating in forums. 
The “Reports” tool/folder provided in Moodle allows instructors to view course logs, user 
activity reports, and course statistics based on users, times, or activity modules. Course logs 
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allow instructors to see which resources or activities have been accessed and when. As 
mentioned above, they can easily check or verify if an individual student has viewed a 
specific resource or participated in a particular activity. Using filters, the instructors can limit 
their search to a specific day, specific task, or get results for a specified period of time.   

 Logs are particularly helpful to view an individual student's posts or level of 
participation during the course of the semester. There are 5 types of logs available under the 
“Reports” in the current version of Moodle 2.8.5. They are briefly discussed below. 

 

 
Figure 1: LMS Moodle Reports  

(Source: http://web.augsburg.edu/it/kb_images/moodle/2/administrationblock-reports.png) 

1. Logs are activity reports of the site or course. Instructors can see the logs from the 
past hour, or logs of course activity. Before instructors generate a log, they will select 
what course, participants, date, activity and action they want the log to display. The 
display results can help the instructor to monitor who logged in and when.  

2. Live logs are current activity reports of the site or course. Instructors can see the live 
logs of course activities.  

3. Activity reports sum the number of views per activity and resources on Instructor’s 
page. If an instructor posts a homework assignment, he/she can see how many 
students actually opened it. 

4. Course participation allows instructors to see who has completed a certain action, 
like a quiz. Instructors can also send a mass email to all students who have not 
participated. 

5. Statistics allow the instructors to track the amount of posts and views from a certain 
time frame graphically. This can be used to see how many page views and posts have 
been based on factors like the day of the week, the week, or month. 
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Uses of forums in eLearning 
 As mentioned in the first two sections, the forums provide an online message board 
that can be used for a variety of purposes in an eLearning course: 

1) Online discussions: They are mostly started online or they can also be used to 
continue to supplement F2F discussions 

2) Course announcements and news 
3) Support either from the instructor or from participating students 

 Moodle provides an extensive set of modules for setting up forums within an 
eLearning course. Moodle provides following 6 options for setting up forums.  

i. Set up multiple forums 
ii. Create private forums 
iii. Subscribe to forums to receive a copy of posts by email 
iv. Really Simple Syndication (RSS) feed is also available 
v. Rating: allows users to rate each other’s posts 
vi. Grading: grades are created using a scale 

 All logs can be accessed through the “Reports” and can be downloaded as Microsoft 
Excel files. After downloading as an Excel file a typical log looks like a spreadsheet as 
shown in Table 2. For the sake of privacy, details of students and other information such as 
IP address and other columns have been removed from the sample log file.  

Table 2: Sample log file downloaded in Excel 

 

  

 

 

 

 

 

  

 

 

 

 

 

 

All communications conducted by participants can be examined through forums. 
Depending on configuration or setup of forums all tasks are captured in the column titled 
“Action.” The last “Information” column entry provides a brief explanation of few tasks. 
Table 3 lists provides legends for “Actions” captured or recorded in the logs. What these 
entries in action column means in explained briefly through Figure 2. For example, Forum 
Add Discussion (FAD) means that AC Student2 clicked the post button; the title of the post 
“Do you know how this stuff works” is displayed in the last "Information" column. Forum 

Course Date / Time Participants Action
Course_1 2013 August 20 16:09 Student1 forum view discussion
Course_1 2013 August 20 11:44 Instructor forum view discussion
Course_1 2013 August 20 11:44 Instructor forum view discussion
Course_1 2013 August 20 11:44 Instructor forum view discussion
Course_1 2013 August 20 8:31 Student1 forum view discussion
Course_1 2013 August 21 4:16 Student2 forum view discussion
Course_1 2013 August 21 4:15 Student2 forum view discussion
Course_1 2013 August 21 4:15 Student2 forum view discussion
Course_1 2013 August 22 12:17 Instructor forum add post
Course_1 2013 August 22 12:16 Instructor forum subscribe
Course_1 2013 August 22 12:12 Instructor forum update post
Course_1 2013 August 22 12:11 Instructor forum update post
Course_1 2013 August 22 9:35 Student1 forum update post
Course_1 2013 August 22 8:07 Student1 forum update post
Course_1 2013 August 22 8:07 Student1 forum update post
Course_1 2013 August 22 8:07 Student1 forum view discussion
Course_1 2013 August 22 8:07 Student1 forum view discussion
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View Forum (FVF) means the participants AC Student2 clicked the forum link; the forum 
name “Rumor Control” is displayed in the "Information" column. 
 

 
 

Figure 2: Log columns-Action and Information  
(Source: https://www.it.umass.edu/sites/oit.umass.edu/files/2011/08/18/log-report.png) 

Table 3: Moodle Forum Tasks- Legends 

Moodle Forum Tasks LEGEND 

Forum Add Discussion FAD 

Forum Add Post FAP 

Forum Search FS 

Forum Update Post FUP 

Forum View Discussion FVD 

Forum View Forum FVF 
 

 

Results and Discussion 
 Several researchers have found that as a learning aid, forums have shown to stimulate 
critical thinking, improve communication skills, foster a sense of community among students, 
and encourage collaborative problem solving (Gonzalez-Bueno, 1998; Warschauer & Kern, 
2000; Muangsamai, 2003; Stevens, 2004). Furthermore, forums enable students to work 
together on projects and promote evocative dialogues centered on course content. In a typical 
eLearning course students will have different reactions to text based discussions. Some may 
be frustrated by having to type everything they want to say while those with superior writing 
skills will always have the advantage. Ironically, sometimes the strong writers may not be the 
same students who exhibit verbal superiority in the classroom. It is also assumed that those 
who are ignored, interrupted or shy to participate in F2F class discussions often avail 
themselves of the expressive opportunity and display stronger "voices" in online discussion 
forums.  

Findings about forums in 4- eLearning Courses 
 The data collected through logs of 4 graduate level ICT eLearning courses with a total 
of 18 Thai students does not paint a very rosy picture of the utility or effectiveness of forums. 
The graph derived in Figure 3 from the Course1 log shows that out of 5 students in the class 
only Student1 was active during the whole semester. Student1 had more than 68 instances of 
Forum View Discussion (FVD). Others 4 students FVDs show 20-30 instances for the whole 
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semester. The graph also shows that the instructor had 30 Forum Add Discussion (FAD) 
which simply means that instructor had 30 postings during the whole semester.  
 

 
Figure 3: Forum Activities for Course-1 

 However, Forum View Forum (FVF) for all the 5 students ranged from 0-28 for the 
whole semester. Only one student (Student1) had a maximum of 28 views of the forum. 
Scores for Forum Add Post (FAP), Forum Search (FS), and Forum Update Post (FUP) were 
almost negligible for all the 5 students enrolled in this course. 

 The graph derived in Figure 4 from the Course2 log shows that out of 5 students in 
the class only one student (Studnet1) was active during the whole semester. Student1 had 
more than 45 instances of Forum View Discussion (FVD). Others 4 students FVD scores 
ranged from 2-17 for the whole semester which means that the overall participation was quite 
low.  

 
Figure 4: Forum Activities for Course-2 

 The graph also shows that the instructor had 30 Forum Add Discussion (FAD) which 
simply means that instructor had posted 30 times during the whole semester.  
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 FVFs instances ranged from 2-12 for the whole semester which is very low. Scores 
for Forum Add Post (FAP), Forum Search (FS), and Forum Update Post (FUP) were almost 
negligible for all the 5 students enrolled in this course. 

 The graph shown in Figure 5 is derived from the Course3 log. It shows that all the 3 
students in the class were relatively active with 45-70 instances of Forum View Discussion 
(FVD). The graph also indicates that the instructor had less than 30 Forum Add Discussion 
(FAD) which simply means that instructor had less than 30 postings during the whole 
semester. Scores for Forum Add Post (FAP), Forum Search (FS), and Forum Update Post 
(FUP) were almost negligible for all the 3 students enrolled in this course.  

 
Figure 5: Forum Activities for Course-3 

 The graph derived in Figure 6 from the Course4 log shows that out of 5 students 
enrolled in this class only Student3 was active during the whole semester. Student3 had more 
than 60 instances of Forum View Discussion (FVD). Others 4 students FVDs ranged from 8-
30 for the whole semester. The graph also shows that the instructor had 28 Forum Add 
Discussion (FAD) which simply means that instructor had 28 postings during the whole 
semester. However, Forum View Forum (FVF) for all the 5 students ranged from 2-28 for the 
whole semester. Only one student (Student3) had a maximum of 28 views of the forum. 
Scores for Forum Add Post (FAP), Forum Search (FS), and Forum Update Post (FUP) were 
almost negligible for all the 5 students enrolled in this course. 
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Figure 6: Forum Activities for Course-4 

 The last graph as shown in Figure 7 is based on the forum data collected for all the 18 
students enrolled in the 4 ICT courses. It compares the extent of various forum activities in 
these 4 courses. The data about the instructor’s participation is excluded. This graph clearly 
shows that total number of instances of Forum View Discussion (FVD) for all 18 students 
enrolled in 4 courses ranged from 87-178 for the whole semester. It is quite obvious that the 
average number of instances for each course was 133.25 and when the total of 533 instances 
are divided by 18 students the individual instances comes to 29.6. It simply means that on the 
average each student accessed the forums approximately 30 times during the whole semester. 
Course2 had relatively very low instances of all forum tasks throughout the semester. The 
scores for the second parameter or the task Forum View Forum (FVF) ranged between 29-93. 
Hence average instances of FVF for each course was 55 and when the total number of 
instances of 220 is divided by 18 students the individual score comes to 12 instances. This 
number is quite low in terms of level of engagement through forums. Course2 which had 5 
students showed the least views of the forum. Scores for Forum Add Post (FAP), Forum 
Search (FS), and Forum Update Post (FUP) were almost negligible for all the 18 students 
enrolled in 4 eLearning courses. 
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Figure 7: Forums Tasks-A Comparison of totals in 4-Courses 

 Almost every study conducted on the use of online forums in eLearning courses, 
especially those conducted in Australia, New Zealand, South Korea, United Kingdom, and 
the United States have shown positive results (Scott & Ryan, 2009). However, Sam and Lee 
(2008) indicate that most ASEAN schools and universities are not fully aware of how to 
integrate forums effectively for promoting better communication within F2F as well as 
eLearning courses. As purported by So (2009), the online discussion forums are some of the 
simplest web based communication tools that teachers can easily integrate into their teaching 
to extend discussions beyond F2F classrooms and virtual learning environments. 

 In Thai context, findings of this limited study indicate the lack of participation in 
academic forums. In context of the widespread use of Social Media in Thailand this 
important issue needs to be further explored with a large number of courses and a bigger 
sample size. According to Saiyasombut & Siam Voices (2002), majority of Thai students do 
not acquire proficiency in English language. Thai students have a very limited exposure to 
English language in the classrooms. Hence there is a need for teachers to encourage students 
to use new technologies such as online forums to gain more proficiency and skills in online 
communication, more so in English. On the other hand, all evidence indicates that young 
Thai students are very actively engaged in social media in their native Thai language. Most of 
the research on social media typically focuses on its benefits; considerably less is known 
about the harmful effects of social media sites. Lately there have been some efforts to 
uncover the negative psychological and relational experiences tied to the social networking 
and forums (Belanger, Akre, Berchtold & Michaud, 2011).  Medical studies conducted these 
four doctors demonstrate that although social media users often experience negative 
emotions, they feel pressured to access such site frequently due to the fear of missing out and 
to keep up with relationships and demands. Such compulsions also afforded constant social 
comparison to other network members, which triggered jealousy, anxiety, and other negative 
emotions. Many Thai students are highly engaged in local social media thus indicating lack 
of participation in academic forums where there are no consequences on the final grade. 
Since forums provided in a course are inconsequential, there is no motivation, effort or 
compulsion to participate. This small study and its findings indicate the method used may not 
uncover the actual nature or scope of students’ other experiences. However, this study does 
indicate that when it comes to use of English, the things get tougher. Because of lack of 
confidence most Thai students avoid communicating in English language. Other possible 
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factor could be the “forum fatigue” rising from excessive engagement in local social media. 
There is simply too much information in social media to access, let alone asses it. Like 
everywhere else young Thai students are drowned in morass of facts, figures, and opinions, 
many of them of questionable validity. As a result what we have is information, lots of it. 
Because of information overload stemming from social media, students may not have enough 
time and incentive to participate in academic forums? 

Conclusions 
 In Thailand, eLearning is still at early stages of adoption. There are many factors for 
effective use of forums in eLearning, such as maturity level of students, cultural context of 
education, MOI and relevant technologies. In Thailand, education still remains a socio-
cognitive process confined to campuses and classrooms. Hence not many students opt for 
eLearning as a preferred mode, especially if the MOI being used is English. Some students 
are quickly bored in front of a computer, others feel that online learning is attractive but they 
still prefer to go to the classroom. Use of online forums for collaboration and learning 
requires more maturity, self discipline, time management and language skills which explains 
lack of interest in courseware forums. However, this author' own experience of conducting 
online courses for more than 7 years indicate that “joining in” forums cannot be assumed to 
automatically yield positive outcomes. With increasing lure of engagement is several social 
media and mobile application used for communication, such as LINE, Facebook, Twitter, 
Google Hangout and Viber there is a possibility of suffering from forum fatigue. It is evident 
from this limited study that the English language skills most Thai students bring to eLearning 
courses are not necessarily matched by reality. Neither English is the MOI in most Thai 
schools and colleges nor is the overall proficiency in English very essential for passing a 
course. Hence understanding of this gap ought to change the way the online forums are 
conducted in English. The dilemma described here shows that eLearning instructors in 
Thailand are faced with a somewhat daunting task and confirms the need for cultivating 
alternative ways for enhancing communication in online courses. This limited study in some 
ways also challenges the assumption that eLearning courses are the place where Thai students 
can easily develop better English language skills.  
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